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Abstrak

Penelitian ini bertujuan untuk mengkaji bagaimana integrasi kearifan lokal dalam
kurikulum pendidikan Islam dapat memperkuat moderasi beragama di lingkungan sekolah.
Penelitian menggunakan pendekatan kualitatif dengan perspektif sosio-kultural. Data
dikumpulkan melalui wawancara mendalam, observasi, analisis dokumen, dan focus group
discussion yang melibatkan guru, pimpinan sekolah, dan siswa. Hasil penelitian
menunjukkan bahwa moderasi beragama dapat diperkuat secara efektif ketika kearifan
lokal diintegrasikan secara sistematis ke dalam materi kurikulum, praktik pembelajaran,
budaya sekolah, dan kebijakan kelembagaan. Tradisi budaya, nilai-nilai masyarakat, dan
praktik keagamaan lokal berfungsi sebagai sumber belajar kontekstual yang membantu
siswa memahami moderasi sebagai pengalaman hidup, bukan sekadar konsep teoritis.
Keteladanan guru, pembelajaran dialogis, dan pembiasaan melalui aktivitas sehari-hari juga
berperan penting dalam membentuk sikap toleran dan seimbang. Penelitian ini memberikan
kontribusi model penguatan moderasi beragama berbasis kearifan lokal yang mencakup
integrasi kurikulum, keteladanan guru, budaya sekolah, dan dukungan kelembagaan
sebagai satu kesatuan proses pendidikan yang holistik.

Kata kunci: Moderasi Beragama, Kearifan Lokal, Kurikulum Pendidikan Islam, Pendidikan
Karakter.

Abstract
This study aims to examine how the integration of local wisdom into the Islamic education
curriculum can strengthen religious moderation in school settings. Using a qualitative
approach with a socio-cultural perspective, data were collected through in-depth
interviews, observation, document analysis, and focus group discussions involving
teachers, school leaders, and students. The findings show that religious moderation can be
effectively strengthened when local wisdom is systematically integrated into curriculum
content, learning practices, school culture, and institutional policies. Cultural traditions,
community values, and local religious practices function as contextual learning resources
that help students understand moderation as a lived experience rather than an abstract
concept. Teacher role modeling, dialogical learning, and habituation through daily
activities also play a significant role in shaping tolerant and balanced attitudes. The study
contributed a local wisdom-based model consisting of curriculum integration, teacher
example, school culture, and institutional support as key components for strengthening
religious moderation in Islamic education.

Keywords: Religious Moderation, Local Wisdom, Islamic Education Curriculum, Character
Education.
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INTRODUCTION

Religious moderation has become a crucial issue in contemporary global
society, particularly in multicultural countries where religious diversity intersects
with social, cultural, and political dynamics. International organizations emphasize
that education plays a central role in preventing intolerance, radicalism, and social
conflict by promoting inclusive values, dialogue, and mutual respect (Anas et al,,
2025; Zaluchu et al., 2025). In the context of Muslim societies, religious moderation
is often associated with the principles of balance, tolerance, and justice, which
enable individuals to live harmoniously within pluralistic environments (Suyudi &
Putra, 2022; Zurayah & Lubis, 2026). Therefore, strengthening religious
moderation through education is widely recognized as an essential strategy for
building peaceful and cohesive societies in the modern era.

In Indonesia, religious moderation has become a national priority in
educational development due to the country’s highly diverse socio-religious
composition. The Ministry of Religious Affairs promotes moderation values such as
tawassut (moderation), tasamuh (tolerance), and tawazun (balance) as
fundamental principles that should be integrated into Islamic education at all
levels (Sayyi, Mashuri, et al., 2025; Shawmi et al., 2025). Schools are expected not
only to transmit religious knowledge but also to cultivate attitudes that support
social harmony and national unity. Previous studies show that strengthening
moderation through education requires contextual learning approaches that
connect religious teachings with students’ social realities and cultural
environments (Gule, 2025; Ichsan et al.,, 2024).

One important approach to strengthening religious moderation in schools is
through curriculum development that integrates cultural and local wisdom values
into learning. Local wisdom reflects the historical experience, social practices, and
moral traditions of a community, making it a relevant medium for character
education (Syarif et al., 2024; Zulkarnain et al., 2025). Research in multicultural
education indicates that curriculum content linked to local culture helps students
develop empathy, tolerance, and respect for diversity because learning becomes
meaningful and connected to daily life (Atwater et al., 1994; Banks, 1994; Pusch,
1979). In Islamic education, integrating local wisdom into the curriculum allows
religious values to be understood not only textually but also contextually within
real social interactions.

Local content subjects in the Indonesian curriculum provide opportunities
for schools to incorporate regional culture, traditions, and social practices into the
learning process. Several studies indicate that local content can function as an
effective instrument for strengthening character education when it is designed to
internalize ethical and social values rather than merely introduce cultural
knowledge (Amsal et al., 2020; Kartini’ et al.,, 2025). In regions with strong Islamic
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cultural traditions, local content can also become a medium for strengthening
religious moderation by showing how religious teachings have historically
interacted with local culture in peaceful and accommodative ways (Naim & Sauqi,
2008; Sa’dullah & Hajam, 2025; Syathori, 2023). This integration allows students
to understand that religious life develops through dialogue between doctrine and
culture.

Previous research has examined religious moderation in Islamic education
from various perspectives, including curriculum development, teacher roles, and
school culture. Studies show that teachers play a decisive role as role models in
shaping students’ moderate attitudes through daily interaction and classroom
practices (Huda, 2024; Lickona, 2022). Other research highlights that habituation
activities, collaborative learning, and dialogical discussion are effective in
cultivating tolerance and openness among students (Gasser et al., 2022; Williams &
Gantt, 2012). However, most studies focus on general Islamic education settings,
while fewer studies explore how local socio-religious culture specifically
contributes to the internalization of moderation values within the school
curriculum.

Research on local wisdom in Madurese society shows that religious life in
this region is closely intertwined with cultural traditions, community solidarity,
and respect for religious scholars. Madurese socio-religious culture reflects values
of respect, balance, and social harmony that are compatible with the concept of
religious moderation (Sayyi et al., 2022; Takdir et al., 2024; Wahab et al., 2020).
Nevertheless, existing studies mostly discuss Madurese culture in sociological or
anthropological contexts, and only limited research examines how these cultural
values can be systematically integrated into the Islamic education curriculum to
strengthen students’ moderate religious attitudes. This indicates the need for
empirical studies that connect local culture, curriculum practice, and religious
moderation within real educational settings.

Based on these considerations, this study investigates how local wisdom
can be integrated into the Islamic education curriculum to strengthen religious
moderation in a junior secondary school setting. The research focuses on SMP
Nurul Iman Bangkalan, a school that actively develops local content learning
rooted in Madurese socio-religious culture. The study examines how moderation
values are embedded in local content subjects, how teachers act as role models,
how school culture supports habituation of tolerant behavior, and how
institutional policies provide flexibility for contextual curriculum development.
Through this focus, the study seeks to understand how local culture-based learning
contributes to the formation of inclusive and balanced religious attitudes among
students.

This research aims to provide a conceptual and practical understanding of
how integrating local wisdom into the Islamic education curriculum can
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strengthen religious moderation in schools. The findings are expected to
contribute to the development of contextual Islamic education that is responsive to
cultural diversity and social change, while also supporting global efforts to
promote peaceful and inclusive societies as emphasized in Sustainable
Development Goal 4 on quality education and Goal 16 on peaceful and inclusive
institutions. By examining the experience of SMP Nurul Iman Bangkalan, this study
offers insights that may inform the design of culturally grounded educational
strategies for strengthening religious moderation in diverse educational contexts.

METHOD

This study employed a qualitative research design with a socio-cultural
approach to explore how local wisdom is integrated into the Islamic education
curriculum to strengthen religious moderation. Qualitative research is appropriate
for understanding social phenomena in depth, particularly when the focus is on
meaning, experience, and contextual practices within educational settings
(Creswell & Poth, 2017; Hamilton & Finley, 2019). A socio-cultural perspective was
used because the study examines the interaction between curriculum practices,
religious values, and local culture in shaping students’ attitudes. This approach
allows the researcher to analyze how cultural traditions and social interactions
influence educational processes and the internalization of religious moderation
values in schools (Anchunda et al., 2025; Mukhibat et al., 2024).

The research was conducted at SMP Nurul Iman Bangkalan, Indonesia,
which was selected purposively because the school actively develops local content
learning based on Madurese socio-religious culture. Purposive sampling is
commonly used in qualitative research to select participants who have rich
information related to the research focus (Patton, 2014). The participants
consisted of the principal, Islamic Education (PAI) teachers, local content teachers,
curriculum managers, and students who were directly involved in learning
activities related to local content. These participants were considered capable of
providing comprehensive information about curriculum implementation, school
culture, and strategies used to strengthen religious moderation through culturally
grounded learning practices (Miles et al., 2013; Schreier, 2012).

Data were collected through in-depth interviews, participant observation,
document analysis, and focus group discussions (FGD). In-depth interviews were
used to explore participants’ experiences, perceptions, and strategies related to the
integration of moderation values into local content learning (Kvale & Brinkmann,
2009). Observation was conducted to examine classroom interactions, habituation
activities, and school culture that reflect religious moderation practices. Document
analysis included curriculum documents, lesson plans, and school policies related
to local content. In addition, focus group discussions were used to obtain collective
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perspectives from teachers and students regarding the role of local wisdom in
shaping moderate religious attitudes (Schoonenboom & Johnson, 2017; Yin, 2010).

Data analysis was carried out using an interactive model consisting of data
reduction, data display, and conclusion drawing. This model allows researchers to
analyze qualitative data continuously throughout the research process to obtain
valid and meaningful findings (Merriam & Tisdell, 2015; Miles et al,, 2013). The
credibility of the data was ensured through triangulation of sources, techniques,
and time to confirm the consistency of information obtained from interviews,
observations, and documents (Lincoln & Guba, 1985; Nowell et al., 2017). Through
this procedure, the study was able to produce a comprehensive description of how
local wisdom-based curriculum practices contribute to strengthening religious
moderation in the socio-religious context of Madurese culture.

RESULTS AND DISCUSSION
Integration of Local Wisdom into the Curriculum to Strengthen Religious
Moderation

Data obtained from interviews, observations, document analysis, and focus

group discussions at SMP Nurul Iman Bangkalan indicate that the integration of
local wisdom into the Islamic education curriculum is intentionally designed to
strengthen students’ religious moderation. Curriculum documents, lesson plans,
and school policies show that local content subjects are not only intended to
introduce regional culture but also to internalize values of tawassut (moderation),
tasamuh (tolerance), and tawazun (balance). Interviews with teachers confirmed
that learning materials frequently include Madurese Islamic traditions, stories of
local scholars, and socio-religious practices that emphasize harmony between
religious teachings and local culture. Observation of classroom activities also
showed that discussions often connect religious concepts with students’ daily
cultural experiences.

Teachers explained that integrating local wisdom makes religious
moderation easier for students to understand because the examples are taken
from their own social environment. One teacher stated that moderation values are
taught through local stories, community traditions, and discussions about
differences in religious practices, so that students learn to respect diversity
without feeling that their beliefs are threatened. Similar information was found in
curriculum documents that allow teachers flexibility to adapt learning materials to
the local socio-religious context. This triangulation of interview, observation, and
document data shows that local wisdom functions as a practical medium for
strengthening religious moderation within the curriculum.

The Role of Teachers as Moderation Role Models in Learning Practices

Findings also show that teachers play a central role in strengthening
religious moderation through daily learning practices. Interviews with Islamic
Education teachers, local content teachers, and the principal indicate that teachers
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are expected to demonstrate inclusive, fair, and respectful attitudes in both
classroom instruction and informal interaction. Observation data confirm that
teachers avoid exclusive or judgmental language and instead encourage dialogue
when students express different opinions. In several classroom sessions, teachers
invited students to compare different religious practices and discuss them
respectfully without labeling them as right or wrong.

FGD results with students support these findings, showing that students
perceive teachers as role models whose behavior strongly influences their
attitudes. Students reported that teachers often remind them that differences in
religious practice are part of social reality and should be addressed through
discussion rather than conflict. School documents also emphasize that teacher
behavior is considered part of character education. The consistency between
interview, observation, and document data indicates that teacher role modeling is
a key factor in the internalization of religious moderation values.

Habituation of Religious Moderation through School Culture and Daily
Activities

Another important finding is that religious moderation is strengthened not
only through classroom instruction but also through habituation in school culture.
Observations show that routine activities such as group discussions, collaborative
assignments, religious celebrations, and joint social activities create opportunities
for students to practice tolerance and cooperation. Students are encouraged to
work with classmates from different social and religious backgrounds, which helps
them develop openness and mutual respect, based on Figure 1.

Figure 1. Observation of Moderation-Integrated Islamic Religious Education
Learning
Interviews with students confirmed that they are accustomed to discussing
differences rather than immediately rejecting other opinions. Some students stated
that when disagreements occur, teachers usually ask them to explain their
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arguments and listen to others before making conclusions. School activity
schedules and policy documents also show that collaborative and dialogical
activities are intentionally designed to build character. The consistency of findings
across interviews, observations, and documents indicates that school culture
functions as an effective arena for practicing religious moderation in everyday life.

Institutional Support for Local Wisdom-Based Curriculum Development

Data also reveal that institutional policy plays an important role in
supporting the integration of local wisdom into the curriculum. Interviews with
the principal and curriculum coordinators show that the school provides flexibility
for teachers to develop local content materials according to the socio-religious
context of the community. Curriculum guidelines allow teachers to include local
traditions, community practices, and contemporary social issues in learning
activities as long as they support character education.

Document analysis confirms that local content is formally recognized as
part of the strategy for strengthening religious moderation. Coordination meetings
between teachers, school leaders, and curriculum managers are regularly
conducted to ensure consistency between classroom learning, school activities,
and institutional goals. According to one curriculum coordinator, teachers are
encouraged to adapt materials to real social situations so that students can apply
moderation values in daily life. These findings indicate that institutional support
ensures that the integration of local wisdom is implemented systematically rather
than incidentally.

Changes in Students’ Religious Attitudes after Local Wisdom-Based Learning

The data also show observable changes in students’ attitudes after
participating in learning that integrates local wisdom and moderation values.
Interviews and FGDs with students indicate that they become more open to
differences in religious practice and more careful in responding to religious
information, especially from social media. Several students explained that they
now prefer to ask teachers or discuss with friends when encountering religious
opinions that seem extreme or contradictory.

Observation of classroom discussions supports this finding, showing that
students are more willing to listen to different viewpoints and avoid blaming
others. Teachers also reported that students show greater respect during
discussions about religious issues compared to previous years. These results
suggest that local wisdom-based learning not only influences cognitive
understanding but also shapes students’ attitudes and behavior. The integration of
curriculum, teacher modeling, school culture, and institutional policy contributes
to the development of inclusive and balanced religious character. Main findings on
the integration of local wisdom into the curriculum to strengthen religious
moderation are described in Table 1.
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Table 1. Main Findings on the Integration of Local Wisdom into the Curriculum to
Strengthen Religious Moderation

Contribution to

Theme Empirical Findings Data Source . . .
P g Religious Moderation
. Local content includes Interview, Students understand
Curriculum .\ . o
. Madurese traditions, Islamic document, religion in a cultural
Integration . . . )
history, and social practices observation context

Teachers demonstrate . ) )
Teacher Role . . . . Interview, Values internalized
inclusive and dialogical

Modeling attitudes observation, FGD through example
. . Observation . .
School Culture Routine activities promote . v ’ Moderation is practiced
. . . . interview, . O .
Habituation dialogue and cooperation in daily interaction
document
I icul licy all ) .
Institutional Curriculum po ey atiows Interview, Implementation
contextual material .
Support document becomes systematic
development
Student Students are more tolerant . . .
U udents Interview, FGD, Moderation reflected in
Attitude and critical toward extreme . .
. observation behavior
Change views

As shown in Table 1, the strengthening of religious moderation at SMP
Nurul Iman Bangkalan occurs through the interaction of curriculum integration,
teacher role modeling, school culture, and institutional support. The triangulation
of multiple data sources confirms that integrating local wisdom into the Islamic
education curriculum provides a contextual and effective strategy for developing
moderate religious attitudes.

The findings indicate that integrating local wisdom into the Islamic
education curriculum provides an effective approach for strengthening religious
moderation in school environments. When cultural traditions, community
practices, and local religious experiences are included in learning materials,
students are able to understand religious teachings in a contextual manner.
Curriculum integration allows moderation values such as tolerance, balance, and
respect for diversity to be presented through examples that are familiar to
students’ social lives. Previous studies state that a curriculum connected to cultural
context increases students’ acceptance of moral values because learning becomes
meaningful and relevant to their experience ( Tilaar, 2004).

This result is consistent with contextual learning theory, which explains
that knowledge is more easily internalized when it is related to real situations
encountered by learners (Erbil, 2020; Johnson, 2007). Learning that connects
religious teachings with local socio-religious traditions enables students to
interpret moderation not only as a concept but as a practical attitude. In classroom
interaction, the use of cultural narratives, local history, and social practices helps
students understand that differences in religious expression are part of social
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reality. Such contextualization prevents rigid interpretation and encourages a
more balanced understanding of religion.

The integration of local wisdom also reflects the principles of culturally
responsive education, which emphasize that teaching should respect students’
cultural identity in order to be effective (Firmando et al., 2024; Hattan et al., 2024;
Sayyi, Asmuki, et al., 2025). When local traditions are used as learning resources,
students feel that their cultural background is valued, which increases engagement
and openness to new perspectives. This approach allows religious moderation to
be understood as compatible with local culture rather than as an external or
imposed concept. Consequently, students develop a more flexible and inclusive
attitude toward religious diversity.

These findings strengthen previous research showing that culture-based
curriculum design contributes to the development of inclusive character in
multicultural societies (Ichsan et al.,, 2024; Sakti et al.,, 2024; Sayyi & Fithriyah,
2025). However, the present study demonstrates that the effectiveness of this
approach depends on systematic implementation through curriculum planning,
teaching practice, and institutional support. When local wisdom is positioned as
part of the learning structure rather than as supplementary material, it can
function as a strategic instrument for strengthening religious moderation in
I[slamic education.

Another important finding is that teacher behavior plays a decisive role in
the internalization of moderation values. Students tend to adopt attitudes
demonstrated by teachers, especially when these attitudes are consistently
practiced in daily interaction. This finding supports character education theory,
which emphasizes that moral values are formed through modeling, habituation,
and social experience rather than through instruction alone (Lickona, 2022;
Sutikno et al., 2025). Teachers who demonstrate fairness, openness, and respect
for differences create a learning atmosphere that encourages students to develop
similar attitudes.

Dialogical learning also appears as an important pedagogical strategy in
strengthening moderation. Classroom discussions, reflective conversations, and
opportunities to express opinions allow students to understand differences
without feeling threatened. According to constructivist theory, knowledge is
formed through social interaction and reflection, not through one-way
transmission (Garcia-Carrién et al., 2020; Nimasari et al., 2023; Radino & Mubarok,
2025). When students are encouraged to discuss religious issues openly, they learn
to evaluate different viewpoints critically and respectfully. This process supports
the development of balanced and tolerant attitudes.

Teacher communication style also influences students’ perspectives on
religion. When teachers avoid rigid or judgmental explanations and instead
emphasize understanding and dialogue, students become more willing to accept

© 2026 by the authors. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License.


http://creativecommons.org/licenses/by-sa/4.0/

Fuad, Integrating Local Wisdom ... 231

diversity. Research on moral development shows that supportive communication
helps learners develop empathy and social responsibility (Fithriyah et al., 2025;
Semido et al., 2023). In this context, moderation values are strengthened not only
through curriculum content but also through the way teachers interact with
students during learning activities.

These findings confirm that strengthening religious moderation requires
teachers to function as role models as well as instructors. Previous studies have
shown that character education programs are less effective when values are taught
theoretically without consistent behavioral example (Mausul, 2025; Sayyi et al,,
2023; Suparno et al, 2025). Therefore, the success of moderation education
depends on the combination of contextual learning and teacher modeling, which
together create an environment where students can experience moderation as part
of everyday life.

The study also shows that school culture plays a significant role in shaping
moderate attitudes. Values of tolerance, cooperation, and respect are strengthened
through daily interaction, collaborative activities, and shared responsibilities. This
supports the concept of hidden curriculum, which states that many educational
values are learned informally through social experience rather than through
formal lessons (Firmando et al., 2024; Johnson, 2007; Syathori, 2023). When
students repeatedly experience respectful communication and cooperation, they
gradually develop similar attitudes in their own behavior.

Habituation activities such as group work, discussions, and joint religious
events provide opportunities for students to practice moderation in real situations.
According to social learning theory, attitudes are formed through observation,
imitation, and reinforcement within a social environment (Bandura, 1977; Fryling
et al, 2011). When students observe inclusive behavior from teachers and peers,
they tend to adopt the same pattern of interaction. This explains why moderation
values become stronger when supported by consistent daily practice.

An inclusive school environment also allows students to express opinions
without fear of rejection. Such conditions support the development of democratic
and tolerant attitudes, which are essential components of religious moderation.
Studies on multicultural education show that inclusive environments help learners
understand diversity as a normal part of social life (Fryling et al,, 2011; Sayyi,
Muslimin, et al.,, 2025). When differences are discussed openly, students learn to
respond with dialogue rather than conflict.

These findings indicate that strengthening moderation requires the
integration of curriculum, pedagogy, and school culture. Without supportive daily
interaction, moderation remains a theoretical concept. A school environment that
encourages cooperation, dialogue, and mutual respect provides a practical space
where moderation values can be experienced directly, making character formation
more sustainable and meaningful.
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Based on the findings, a model for strengthening religious moderation
through local wisdom-based curriculum integration can be formulated. The model
consists of four interrelated components: curriculum integration, teacher role
modeling, school culture habituation, and institutional support. These components
work together to form a holistic educational process in which moderation values
are learned cognitively, experienced socially, and practiced behaviorally. Holistic
character education theory states that effective value formation requires the
integration of knowledge, attitude, and action (Amsal et al., 2020; Lickona, 2022).

The first component of the model is curriculum integration, where local
wisdom is used as a learning resource to explain religious values in a contextual
way. The second component is teacher role modeling, which ensures that
moderation values are reflected in daily interaction. The third component is school
culture, which provides opportunities for habituation through social activities. The
fourth component is institutional support, including curriculum flexibility and
coordination among educators. Similar frameworks are discussed in culturally
responsive education, which emphasizes the importance of aligning curriculum
with cultural context (Afandi & Sayyi, 2023; Nurdin & Jamila, 2025; Permana &
Widodo, 2025).

This model shows that religious moderation cannot be strengthened
through a single instructional method. Instead, it requires a comprehensive
strategy involving curriculum design, teaching practice, and school management.
Previous studies often discuss these elements separately, but the present findings
indicate that their integration is essential for effective character formation. When
these components operate simultaneously, moderation values become part of
students’ daily experience rather than merely academic knowledge.

The proposed model provides both theoretical and practical contributions
to Islamic education. Theoretically, it supports the idea that culturally grounded
curriculum integration is effective for character development in diverse societies.
Practically, it offers a framework that can be adapted in different educational
contexts with different cultural backgrounds. By integrating local wisdom into the
curriculum, schools can develop moderation education that is contextual,
sustainable, and relevant to contemporary social challenges.

CONCLUSION AND SUGGESTION
This study concludes that the integration of local wisdom into the Islamic

education curriculum represents an effective strategy for strengthening religious
moderation in educational settings. The findings demonstrate that moderation
values can be internalized more meaningfully when learning is connected to socio-
cultural traditions familiar to students, allowing religious teachings to be
understood in a contextual and balanced manner. The strengthening of religious
moderation occurs through the interaction of several key elements, namely
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curriculum integration based on local culture, teacher role modeling, habituation
through school culture, and institutional support that enables flexible and
contextual learning. These components form a holistic educational process in
which moderation is not only taught cognitively but also practiced in daily
interaction. The study contributes theoretically by showing that culturally
grounded curriculum integration can support character formation in multicultural
societies, and practically by offering a model of moderation education that can be
adapted in various educational contexts to promote inclusive, tolerant, and
balanced religious attitudes.

REFERENCES

Afandi, A., & Sayyi, A. (2023). Implementation of Merdeka Curriculum Based on
Multicultural in Figh Learning: (Case Study at Madrasah Aliyah Darul Ulum
II Middle Bujur Batumarmar Pamekasan). Syaikhuna: Jurnal Pendidikan Dan
Pranata Islam, 14(02), 200-215.
https://doi.org/10.58223 /syaikhuna.v14i02.6994

Amsal, M. F., Zuwirna, Z., & Sihes, A. ]. (2020). Character Education through Local
Content Curriculum of Budaya Alam Minangkabau. Al-Ta Lim Journal, 27(2),
179-191. https://doi.org/10.15548/jt.v27i2.631

Anas, M., Saraswati, D., Ikhsan, M. A.,, & Fiaji, N. A. (2025). Acceptance of “the
Others” in religious tolerance: Policies and implementation strategies in the
inclusive city of Salatiga Indonesia. Heliyon, 11(2), e41826.
https://doi.org/10.1016/j.heliyon.2025.e41826

Anchunda, H. Y., Prachanban, P. Sawangmek, T. & Anchunda, S. (2025).
Development of a culturally responsive, technology-assisted peer coaching
collaborative program to enhance foreign teachers’ instructional skills and

learner empowerment in Thailand. Social Sciences & Humanities Open, 12,
102035. https://doi.org/10.1016/j.ssah0.2025.102035

Atwater, M. M., Radzik-Marsh, K., & Strutchens, M. (1994). Multicultural Education:
Inclusion of All. University of Georgia.

Bandura, A. (1977). Social Learning Theory. Prentice Hall.
Banks, J. A. (1994). An Introduction to Multicultural Education. Allyn and Bacon.

Creswell, ]. W., & Poth, C. N. (2017). Qualitative Inquiry and Research Design:
Choosing Among Five Approaches. SAGE Publications.

Erbil, D. G. (2020). A Review of Flipped Classroom and Cooperative Learning
Method Within the Context of Vygotsky Theory. Frontiers in Psychology, 11,
1157. https://doi.org/10.3389/fpsyg.2020.01157

Firmando, H. B., Panjaitan, A. P. A, Sibarani, R., Simbolon, E. T., Telaumbanua, E. H.,
& Saragih, R. (2024). Contextual Learning Development in Schools through
the Integration of Batak Toba Local Wisdom from Sibandang Island.
EDUKASIA  Jurnal Pendidikan Dan Pembelajaran, 5(2), 477-490.
https://doi.org/10.62775/edukasia.v5i2.1610



234 Jurnal Cendekia : Media Komunikasi Penelitian dan Pengembangan Pendidikan Islam
Volume 18, Issue 01, March 2026, Pages 222-238

Fithriyah, I, Sayyi, A., Alenesi, A. S. H. G., Agustina, L., & Al-Manduriy, S. M. (2025).
Application of Sigmund Freud Psychoanalytic Theory in Overcoming
Anxiety and Learning Difficulties of Students. Al-Ihath: Jurnal Bimbingan
Dan Konseling Islam, 5(2), 91-109. https://doi.org/10.53915/jbki.v5i2.580

Fryling, M. ].,, Johnston, C., & Hayes, L. ]. (2011). Understanding Observational
Learning: An Interbehavioral Approach. The Analysis of Verbal Behavior,
27(1),191-203. https://doi.org/10.1007/BF03393102

Garcia-Carrién, R., Lopez de Aguileta, G., Padrds, M., & Ramis-Salas, M. (2020).
Implications for Social Impact of Dialogic Teaching and Learning. Frontiers
in Psychology, 11, 140. https://doi.org/10.3389 /fpsyg.2020.00140

Gasser, L., Dammert, Y., & Murphy, P. K. (2022). How Do Children Socially Learn
from Narrative Fiction: Getting the Lesson, Simulating Social Worlds, or
Dialogic Inquiry? Educational Psychology Review, 34(3), 1445-1475.
https://doi.org/10.1007/s10648-022-09667-4

Gule, Y. (2025). The Role of Religious Moderation in Enhancing Social Harmony
and Interfaith Tolerance among University Students. QALAMUNA: Jurnal
Pendidikan, Sosial, Dan Agama, 17(1), 611-622.
https://doi.org/10.37680/qalamuna.v17i1.7101

Hamilton, A. B.,, & Finley, E. P. (2019). Qualitative Methods in Implementation
Research: An Introduction. Psychiatry Research, 280, 112516.
https://doi.org/10.1016/j.psychres.2019.112516

Hattan, C., Alexander, P. A., & Lupo, S. M. (2024). Leveraging What Students Know
to Make Sense of Texts: What the Research Says About Prior Knowledge
Activation.  Review of Educational Research, 94(1), 73-111.
https://doi.org/10.3102/00346543221148478

Huda, M. (2024). Incorporating the Value of Religious Moderation in Islamic
Education Learning. Al-Hayat: Journal of Islamic Education, 8(1), 221-235.
https://doi.org/10.35723/ajie.v8i1.476

Ichsan, Y., Syamsudin, S., Nuryana, Z. & Sukiman. (2024). Realizing Islamic
Education Based on Religious Moderation with the Wasathiyah Islamic
Paradigm from the Perspective of the Qur’an. Jurnal Pendidikan Agama
Islam, 21(1), 247-263. https://doi.org/10.14421 /jpai.v21i1.9944

Johnson, E. B. (2007). Contextual Teaching&learning. Mizan Learning Center.

Kartini’, K., Dewi, A. C., Hakim, M. N,, & Djafar, C. (2025). Integrating Local Culture
in the Development of Indonesian Language Teaching Materials for General
Education. AL-ISHLAH: Jurnal Pendidikan, 17(2), 2961-2978.
https://doi.org/10.35445/alishlah.v17i2.5891

Kvale, S., & Brinkmann, S. (2009). InterViews: Learning the Craft of Qualitative
Research Interviewing. SAGE.

Lickona, T. (2022). Character Matters (Persoalan Karakter): Bagaimana Membantu
Anak Mengembangkan Penilaian yang Baik, Integritas, dan Kebajikan
Penting Lainnya. Bumi Aksara.

© 2026 by the authors. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License.


http://creativecommons.org/licenses/by-sa/4.0/

Fuad, Integrating Local Wisdom ... 235

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic Inquiry. SAGE.

Mausul, M. (2025). Strengthening Moderate Character Education in Students
Through Islamic Religious Education Subjects at Sabilur Rosyad High School
Karang Mimba Larangan Badung Palengaan Pamekasan. Jurnal Konseling
Pendidikan Islam, 6(1), 95-104. https://doi.org/10.32806/jkpi.v6i1.210

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative Research: A Guide to Design and
Implementation. John Wiley & Sons.

Miles, M. B, Huberman, A. M., & Saldana, ]J. (2013). Qualitative Data Analysis: A
Methods Sourcebook. SAGE Publications.

Mukhibat, M., Effendi, M., Setyawan, W. H., & Sutoyo, M. (2024). Development and
evaluation of religious moderation education curriculum at higher
education in Indonesia. Cogent Education, 11(1), 2302308.
https://doi.org/10.1080/2331186X.2024.2302308

Naim, N., & Saugqji, A. (2008). Pendidikan multikultural: Konsep dan aplikasi. Ar-Ruzz
Media.

Nimasari, E. P., Setiawan, S. Munir, A, & Suhartono. (2023). The dialogic
Education: Models, Approaches, and its Implementation. ELITE JOURNAL,
5(2), 389-402.
https://www.elitejournal.org/index.php/ELITE /article/view/149

Nisa’, Rofiatun. (2019). Internalisasi Pendidikan Karakter dalam Gerakan Literasi
Berbasis Kearifan Lokal. Cendekia, 11(1), 11-18.
https://doi.org/10.37850/cendekia.v11i1.89

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic Analysis:
Striving to Meet the Trustworthiness Criteria. International Journal of
Qualitative Methods, 16(1), 1609406917733847.
https://doi.org/10.1177/1609406917733847

Nurdin, N., & Jamila, S. (2025). Integrating Local Wisdom in Islamic Religious
Education: Shaping Religious and Cultural Identity at SMPIT Bintang
Tangerang. Edukasi Islami: Jurnal Pendidikan Islam, 14(001), 251-266.
https://doi.org/10.30868/ei.v14i001.9471

Patton, M. Q. (2014). Qualitative Research & Evaluation Methods: Integrating Theory
and Practice. SAGE Publications.

Permana, R.,, & Widodo, W. (2025). Empirical History of Local Wisdom in Digital
Learning Within Islamic Education Management. Al-Tanzim: Jurnal
Manajemen Pendidikan Islam, 9(4), 1105-1117.
https://doi.org/10.33650/al-tanzim.v9i4.12219

Pusch, M. D. (1979). Multicultural Education: A Cross Cultural Training Approach.
Intercultural Network.

Radino, R, & Mubarok, M. H. (2025). Critical Pedagogy and Dialogic Learning in
Classical Islamic Boarding Schools: An Analysis of Discussion Practices in
Madrasah Diniyyah Al-Munawwir Krapyak. Jurnal Pendidikan Agama Islam,
22(1), 255-274. https://doi.org/10.14421 /jpai.v22i1.10801



236 Jurnal Cendekia : Media Komunikasi Penelitian dan Pengembangan Pendidikan Islam
Volume 18, Issue 01, March 2026, Pages 222-238

Rifky, S., Putra, J. M., Ahmad, A. T., Widayanthi, D. G. C., Abdullah, G., Sunardi, S., &
Syathroh, 1. L. (2024). Pendidikan yang Menginspirasi: Mengasah Potensi
Individu. Yayasan Literasi Sains Indonesia

Sa’dullah, S., & Hajam, H. (2025). The role of nusantara ulama’s da’'wah in islamic
moderation: A critique of blackwater and peripheral in Islamic studies.
Jurnal Ilmu Dakwah, 45(1), 69-86.
https://doi.org/10.21580/jid.v45.1.25373

Sakti, S. A., Endraswara, S., & Rohman, A. (2024). Revitalizing local wisdom within
character education through ethnopedagogy apporach: A case study on a
preschool in Yogyakarta. Heliyon, 10(10), e31370.
https://doi.org/10.1016/j.heliyon.2024.e31370

Sayyi, A., Afandi, A., & Al-Manduriy, S. M. (2023). Tolerance Formation for Children
in Multi-religious Families at Pamekasan Avalokitesvara Temple Complex:
Multicultural Islamic Education Perspectives. Intelektual: Jurnal Pendidikan
Dan Studi Keislaman, 13(2), 164-176.
https://doi.org/10.33367/ji.v13i2.4020

Sayyi, A, Asmuki, W. |., Alimin, M., & Fithriyah, 1. (2025). Bridging Tradition and

Multiculturalism in Islamic Jurisprudence Education.
https://ejournal.insuriponorogo.ac.id /index.php/scaffolding/article /view/
8002

Sayyi, A., Fathriyah, I, Zainullah, Z., & Al-Manduriy, S. M. (2022). Multicultural
Islamic Education as Conflict Resolution for Multi-Ethnic and Religious
Communities in Polagan Galis Pamekasan. Akademika, 16(2).
https://doi.org/10.30736/adk.v16i2.1194

Sayyi, A., & Fithriyah, I. (2025). TRANSFORMASI MODERASI BERAGAMA MELALUI
KEGIATAN KOLOMAN SEBAGAI MEDIA PENDIDIKAN ISLAM DI
KELURAHAN LAWANGAN DAYA PADEMAWU PAMEKASAN.
DEVELOPMENT: Journal of Community Engagement, 4(3), 320-334.
https://doi.org/10.46773/djce.v4i3.2519

Sayyi, A., Mashuri, S., Afandi, A., & Alanesi, A. S. H. G. (2025). Moderate Islamic
Education Curriculum Design: Realizing Tolerance Amidst Social Diversity
in The Era of Society 5.0. Jurnal Konseling Pendidikan Islam, 6(3), 261-277.
https://doi.org/10.32806/jkpi.v6i3.1184

Sayyi, A., Muslimin, A. A., Afandi, Fithriyah, 1., Al-Manduriy, S. M., & Alanesi, A. S. H.
G. (2025). Child-Friendly Education Model for Violence Prevention in
Islamic Boarding Schools. Al-Hayat: Journal of Islamic Education, 9(4), 800-
820. https://doi.org/10.35723 /ajie.v9i4.187

Schoonenboom, J., & Johnson, R. B. (2017). How to Construct a Mixed Methods
Research Design. Kolner Zeitschrift Fur Soziologie Und Sozialpsychologie,
69(Suppl 2), 107-131. https://doi.org/10.1007/s11577-017-0454-1

Schreier, M. (2012). Qualitative Content Analysis in Practice. SAGE.

© 2026 by the authors. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License.


http://creativecommons.org/licenses/by-sa/4.0/

Fuad, Integrating Local Wisdom ... 237

Semido, D., Mogarro, M. ].,, Pinto, F. B., Martins, M. ]. D,, Santos, N., Sousa, O,
Marchao, A., Freire, I. P, Lord, L., & Tinoca, L. (2023). Teachers’ Perspectives
on Students’ Cultural Diversity: A Systematic Literature Review. Education
Sciences, 13(12). https://doi.org/10.3390/educsci1l3121215

Shawmi, A. N., Rizky, M., Dewi, W. A, Juliana, S. A., Akbar, M., & Zahdi. (2025). A
Culture of Religious Moderation as a Means of Internalizing Character
Values and Strengthening Harmony among Elementary School Students |
Terampil: Jurnal Pendidikan dan Pembelajaran Dasar. Terampil: Jurnal
Pendidikan dan Pembelajaran dasar, 12(1). 178-197.
https://doi.org/10.24042/x90j7984

Suparno, Sulong, A. R., Ansori, Fahrizal, & Taridi, M. (2025). Religious Moderation
as a Model for Character Education in Indonesia: A Case Study of Al-Fattah
Islamic Elementary School in Sarolangun, Jambi. Islam Transformatif:
Journal of Islamic Studies, 9(2), 218-240.
https://doi.org/10.30983 /islamtransformatif.v9i2.9674

Sutikno, S., Mudofir, M., & Rifa’i, A. A. (2025). Implementation of Character
Education: The Role of Teachers in Fostering a Hard-Working Attitude in
Students. AL-ISHLAH:  Jurnal Pendidikan, 17(3), 3915-3924.
https://doi.org/10.35445/alishlah.v17i3.7213

Suyudi, M., & Putra, W. H. (2022). Implementation of Islamic Education Based on
Religious Moderation Through Tri Dharma Activities at Islamic Religious
College. AL-ISHLAH: Jurnal Pendidikan, 14(1), 189-202.
https://doi.org/10.35445/alishlah.v14i1.1553

Syarif, Z., Thabrani, A. M, & Imamuddin. (2024). Strengthening Religious
Moderation through Religious Education Based on Local Wisdom of
Pesantren in Madura and the Tapal Kuda Region. TADRIS: Jurnal Pendidikan
Islam, 19(2), 279-294. https://doi.org/10.19105/tjpi.v19i2.14965

Syathori, A. (2023). Urgensi Multikultural dalam Pembelajaran Pendidikan Agama
Islam. Penerbit P41.

Takdir, M., Roibin, R., & Sumbulah, U. (2024). Religion, Local Wisdom, and Power of
The Madurese Society: Islamic Perspective and Social Theory. El Harakah:
Jurnal Budaya Islam, 26(1), 113-138.
https://doi.org/10.18860/eh.v26i1.25398

Tilaar, H. A. R. (2004). Multikulturalisme: Tantangan-tantangan global masa depan
dalam transformasi pendidikan nasional. Gramedia Widiasarana Indonesia.

Wahab, Khairiansyah, H., & Misridah. (2020). Local Wisdom-based Character
Values in Millennial Madurese Community: A Study of Molothen Traditions.
Jurnal Pendidikan Islam, 9(1), 57-78.
https://doi.org/10.14421/jpi.2020.91.57-77

Williams, R. N., & Gantt, E. E. (2012). Felt moral obligation and the moral
judgement-moral action gap: Toward a phenomenology of moral life.
Journal of Moral Education, 41(4), 417-435.
https://doi.org/10.1080/03057240.2012.665587



238 Jurnal Cendekia : Media Komunikasi Penelitian dan Pengembangan Pendidikan Islam
Volume 18, Issue 01, March 2026, Pages 222-238

Yin, R. K. (2010). Qualitative Research from Start to Finish. Guilford Press.

Zaluchu, S. E., Widodo, P., & Kriswanto, A. (2025). Conceptual reconstruction of
religious moderation in the Indonesian context based on previous research:
Bibliometric analysis. Social Sciences & Humanities Open, 11, 101552.
https://doi.org/10.1016/j.ssah0.2025.101552

Zulkarnain, Z., Tamwifi, I, & Akbar, E. (2025). Religious Moderation Education
Based on Local Wisdom “Sarakopat” of the Gayo Tribe. EDUKASIA Jurnal
Pendidikan Dan Pembelajaran, 6(1), 475-484.
https://doi.org/10.62775 /edukasia.v6il1.1437

Zurayah, H., & Lubis, P. H. (2026). Exploring the Challenges and Opportunities of
Religious Moderation Policies in Islamic Education. Al-Hayat: Journal of
Islamic Education, 10(1), 37-51. https://doi.org/10.35723 /ajie.v10i1.266

© 2026 by the authors. This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License.


http://creativecommons.org/licenses/by-sa/4.0/

